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Abstract. Students should actively engage in school, acquire work readiness skills or soft skills
needed for employment, and be amply ready for jobs. This descriptive, comparative,
correlational, and predictive study aimed to assess the relationships between student engagement
and work readiness skills of 565 college students at a private university in the Philippines. The
demographic variables include sex, work experience, and college enrolled in. This study used
the Student Engagement in School Inventory and the Real-World Work Readiness Scale.
As a whole and by college unit, sex, and paid work experience, university students were highly
engaged in cognitive, affective, and behavioral dimensions. Unlike some university students,
COED students were more engaged. Sex differences and paid work experience did not affect
students' engagements. Soft skills, namely, motivation, maturity, personal development,
organizational awareness, technical focus, interpersonal orientation, positive work attitudes,
problem solving, adaptability, and resilience made them work-ready. In most areas, students' soft
skills were similar. CIT students appeared less adaptable than other students, while CCJE
students were more technically focused. Males are better problem-solvers, but females are more
motivated and have higher organizational awareness. Those students with paid work experience
had higher technical focus and were better problem-solvers because their work experience has
enhanced these specific skills necessary in the workplace. Lastly, there is a strong link between
engagement and work readiness, which supports the idea that student engagement enhances work
readiness.

Keywords. Educational management, descriptive-comparative-correlational-predictive study,
student engagement, work readiness or soft skills, sex, paid work experience, college enrolled
in, Philippines

1. Introduction

Colleges and universities have long sought to prepare students for life after graduation.
In order to develop work readiness skills, stakeholders must collaborate and students must
actively participate in higher learning. Employers are pleased if entry-level applicants, mostly
recent graduates, have the skills required by their industries.

Student work readiness is related to acquiring applicable soft skills and knowledge that
warrant students' purposeful transition from a learner to a professional, giving significant
contribution to the industry [1]. On the other hand, dynamic students’ engagement while earning
a university degree, serves as students’ groundwork for life and work after graduation.
Preparing learners for employment has become an expected outcome of higher and
postsecondary educational programs, regardless of discipline or degree level [2]. However,
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many employers shared alarming reports and anecdotal evidence showing a skills gap between
what college students possess now and what employers want them to demonstrate at work [3].
A study by the World Bank revealed that while the Philippines produces over half a million
college graduates annually, not all of them may have the skills needed to land a job in larger,
more innovative companies [4][4]. Moreover, Philippine Statistics Authority (PSA) reported in
January 2018 that 2.3 million unemployed persons were resulting in an unemployment rate of
5.3 percent [5]. Likewise, underemployed persons were estimated at 7.5 million persons
corresponding to an underemployment rate of 18.0 percent. Based on educational attainment,
21.9 percent of the unemployed were graduates. Yet, many people believe a career-ready
person expands their knowledge and experience and maximizes their strengths and talents to
add value to the workplace and community through their performance, skills, diligence, ethics,
and responsible behavior [6].

There is a dearth of local and global studies about the relationship between student
engagement and work readiness. In connection with this specific gap and the said mismatch
between work readiness skills and industry needs, the researcher purposely conducted this study
to arouse among higher education institutions the drive to revisit their institutional objectives,
reevaluate their programs, and hone their students’ soft skills and competencies to match the
demands of the industry.

This study’s objectives were to firstly assess the degree of engagement in terms of
affective, behavioral, and cognitive engagement of college students at a Catholic university
when they are taken as a whole and when grouped according to sex, paid work experience, and
the college they were enrolled in. Secondly, this study is also intended to assess the students’
degree of work readiness in terms of the following soft skills: motivation, maturity, personal
growth/development, organizational awareness, technical focus, interpersonal orientation,
attitudes toward work, problem-solving, adaptability, and resilience as a whole and classified
according to the variables mentioned above.

Specifically, the study sought to answer the following questions: (1) Is there a significant
difference in college students' degrees of engagement when they are grouped according to sex,
college, and paid work experience? (2) Is there a significant difference in college students'
degrees of work readiness when they are grouped according to the selected variables? (4) Is
there a significant relationship between college students' engagement and work readiness? (5)
Do affective, behavioral, and cognitive engagements predict the work readiness of college
students?

2. Framework of the Study

This study theorized that student engagement and work readiness are correlated, that is,
the higher the degree of students' engagement, the higher their degree of readiness for work.

This study is anchored into the Experiential Learning Theory by Kolb [7]. According to
this theory, individuals create knowledge by transforming their lived experiences into cognitive
frameworks. This theory suggests the first stage is a period of real experience during which a
new situation is encountered and interpreted; as a result, students must participate in curricular,
co-curricular, and extracurricular activities. Students must engage in a variety of cognitive,
behavioral, and affective activities [8]. Student engagement is the learners’ extent of school
involvement so that upon graduation, this overall school experience has provided them with
suitable academic and social capabilities necessary for tertiary educational decisions and future
employment [9]. Through engaged learning, Kearsley and Shneiderman [10] posited that all
student activities involve active cognitive processes such as creating, problem-solving,
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decision-making, and evaluation. In addition, students are motivated to learn due to the
meaningful nature of the learning environment and activities. The next two stages enable
learners to see any inconsistencies between experience and understanding, making sense of the
new experience and resulting in an idea or reworking of intangible concepts the individual has
learned from their experience. By adapting to these abstract ideas and embodying them in their
craft, students also need to hone their soft skills if they want to be work-ready. Furthermore,
cognitive, affective, and behavioral engagements are indicative of work readiness [11], as
articulated in the dynamics of students’ curricular training and evidenced by the degree of their
motivation, maturity, driving personal growth and development, organizational awareness,
technical focus, interpersonal orientation, attitudes toward work, competence in problem-
solving, adaptability, and resilience [12].

3. Methodology

This study used descriptive, comparative, correlational, and predictive research designs,
utilizing particularly survey questionnaires. This study's respondents were college students
officially enrolled at a Catholic university. A representative sample size of 565 was drawn from
the total population using the online Raosoft calculator with a 5% margin of error at a 99.96%
level of confidence. Moreover, to measure the students’ engagement, the researcher used a 33-
item standardized instrument, the Student Engagement in School (SES) Inventory by Lam et al.
[13]. On the other hand, work readiness was measured by a 40-item Real-World Work
Readiness Scale (RWWRS), an adapted version of the Work Readiness Scale (WRS) by
Caballero and Walker [14] and the 100-item Bangladesh Graduate Work Readiness Scale by
Salazar and Sattar [12]. To establish its validity, experts validated the instrument using the
Laswhe Content Validation Ratio. The validity index of this Real-World Work Readiness Scale
(RWWRS) used in this study was set at .85, which is highly acceptable. Furthermore, reliability
indices were determined using Cronbach's alpha through a pilot test with 30 college students.
The reliability index for the Student Engagement in School (SES) is 0.90, interpreted as
excellent, while the 40-item Real-World Work Readiness Scale (RWWRS) has a reliability
index of .83, interpreted as good.

4. Results and Discussion

The respondents who constituted the sample population were the 565 students out of
3,716 college students who were officially enrolled at this Catholic university during the Second
Semester of Academic Year 2018- 2019.

Table 1. Profile of the Participants

Variables n Percentage
College
College of Arts & Sciences (CAS) 85 15.04
College of Allied Medical Health Sciences 82 14.51
(CAMHS)
College of Business & Accountancy (CBA) 116 20.53
College of Criminal Justice Education (CCJE) 68 12.04
College of Education (COED) 53 9.38
College of Engineering (COENG) 133 23.54
College of Information Technology (CIT) 28 4.96
Sex
Males 238 42.12
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Females 327 57.88
Paid Work Experience
Without work experience 456 80.71
With work experience 109 19.29

Engagement is more than involvement or participation; it requires feelings and sense-
making as well as activity. Focusing on engagement at the school level, Fredricks et al. [8]
usefully identify three dimensions of student engagement, namely, behavioral, emotional or
affective, and cognitive engagement. The results of the study yielded the following findings:
Generally, students in the university, as a whole, were highly engaged (M = 3.20; SD = 0.28)
as well as in the three dimensions when grouped according to college unit, sex, and paid work
experience. Respondents appeared to actively participate in school-related activities and have
favorable attitudes when engaging with others. According to Astin [15], the respondents’ high
level of behavioral, cognitive, and affective engagement suggests that desirable academic and
vocational outcomes are being developed through their active involvement in academic and co-
curricular activities to master the discipline and hone the craft or skills that the activities
promote. Behavioral and affective engagements show students' school interactions with
teachers, classmates, and peers, according to the study. Engagement requires quantitative and
qualitative involvement, and the amount of energy invested varies by student.

Moreover, preparation for success in the real world of work is one of the most important
goals of college education, so it makes sense that students become aware that their school
engagement can help them succeed in the workplace after they graduate

Table 2. Degree of Engagement as a whole and in terms of Affective, Behavioral and
Cognitive Engagements among College Students when they are Taken as a Whole and Grouped
According to College Unit, Sex, and Paid Work Experience

ENGAGEMENT Affective Behavioral Cognitive
VARIABLE M SD Int M SD Int M SD Int M SD Int
College
CAS (n=85) 323 026 Hi 347 031 Hi 291 033 Hi 338 041 Hi
CAMHS (n=82) 315 027 Hi 330 038 Hi 287 033 Hi 330 040 Hi
CBA (n=116) 316 027 Hi 331 037 Hi 28 031 Hi 335 040 Hi
CCJE (n=68) 328 028 Hi 356 035 VH 302 030 Hi 332 042 Hi
COED (n=53) 334 029 Hi 353 033 VH 301 036 Hi 352 039 VH
COENG (n=133) 315 029 Hi 337 040 Hi 289 035 Hi 324 043 Hi
CIT (n=28) 315 027 Hi 327 031 Hi 29 026 Hi 330 049 Hi
Sex
Male (n=238) 319 030 Hi 340 041 Hi 293 034 Hi 329 043 Hi
Female (n=327) 320 027 Hi 340 034 Hi 289 033 Hi 336 041 Hi
Paid Work
Experience
Without

. _ 319 028 Hi 339 037 Hi 291 033 Hi 331 042 Hi
experience (n=456)

V"(':]ifggf“ence 323 028 Hi 343 036 Hi 293 032 Hi 339 040 Hi

As a Whole (n=565) 320 028 Hi 340 037 Hi 291 033 Hi 333 042 Hi

= High degree; VH = Very High degree
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Work readiness increases a person's value because he or she has prepared for all possible
job requirements. Work readiness means being ready for any challenge, problem, or situation
at work [16].[16] Workplace readiness skills or soft skills are important because they guarantee
that workers possess the basic academic, critical-thinking, and personal skills necessary to
maintain employment. Motivation, maturity, personal development, organizational awareness,
technical focus, interpersonal orientation, positive attitudes toward work, problem solving,
adaptability, and resilience are essential for optimal job performance [12]. Concerning the
respondents’ work readiness, collectively, they were highly ready for work (M = 3.40; SD =
0.33) and in specific areas of personal development, organizational awareness, technical focus,
interpersonal orientation, problem-solving, adaptability, and resilience.

All subgroups categorized according to college, gender, and paid work experience were
work-ready. In areas of motivation, professional maturity, and work attitudes, respondents
showed remarkable job readiness. Graduates with work motivation are work-ready [17] and
those who are strongly motivated consequently are satisfied with their jobs [18]. According to
Lent et al. [19], basic academic and career interests develop and educational and career choices
are made, and respondents’ overall high job readiness validates this claim. Academically
engaged, these students build soft skills that will help them find jobs. That is, until these students
can prove they are job-ready in the real world.
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Table 3.A. Degree of Work Readiness in Terms of Motivation, Maturity, Personal Growth/
Dev’t., Organizational Awareness, and Technical Focus among College Students when Taken

as a Whole

and When Grouped According to College Unit, Sex, and Paid Work Experience

WORK Personal Organizationa Technical
READINESS  Motivation Maturity Growth/ | gwareness Eoot
SKILLS Development
Int Int Int Int Int Int
Variable er- er- er- er- er- er-
M sD P m sD P* M sDp P* M s P M sp P*® M oo PT®
tati tati tati tati tati tati
on on on on on on
College
. 34 03 . 36 03 35 03 35 04 34 04 . 32 05 .
CAS (n=85) 5 o Hi 4 9 VH 5 9 VH 4 3 VH 3 2 Hi 4 0 Hi
CAMHS 33 03 .. 36 03 35 03 34 04 . 33 04 . 31 04 .
(n=82) g o M § g VH 5 g VH 5 5 H oo Ho5o H
CBA 33 03 . 36 10 34 04 . 34 04 . 34 04 . 31 04
(n=116) g 3 M 7 7 VH g o Hooo HOy g HEg g H
CCJE 34 03 . 36 04 34 04 . 34 04 . 33 04 . 33 04
(n=68) o 4 M o 3 VH g 4 H o4 5 Hogo HEOSpon H
COED 34 03 ,,. 36 03 36 04 36 04 34 04 . 33 04 .
(n=53) o 3 M o g VH o 1 VH 4 o VH 53 4 H H 5 H
COENG 33 03 .. 35 04 35 04 34 04 ,,. 33 04 . 31 05 .
(n=133) o 4 M 7 9 VH 5 5 VH g 5 H & 5 H ooy H
- 33 03 . 34 05 .. 34 04 ,. 34 04 . 33 05 .. 32 04
CIT (n=28) 1 5 Hi 6 0 Hi 6 1 Hi 5 6 Hi 3 1 Hi 6 5 Hi
Sex
Male 33 03 ,, 35 04 35 04 34 04 ,,. 33 04 . 31 04 .
(n=238) g 4 M 7 5 VH g 5 VH o 5 H 5 Hog g H
Female 34 03 . 36 07 35 04 35 04 34 04 . 32 04
(n=327) 1 o M g VH g VH Ty g VH e HE Ty g H
Paid Work
Experience
Without
experience 353 05:,3 i 3.36 0!.36 VH 3.25 0.14 VH 354 0214 i 3.73 0.24 i 3.71 oé4 i
(n=456)
With 34 03 36 04 35 04 35 04 34 04 33 04
expeirlence 4 4 Hi 0 6 VH 0 2 VH 5 3 VH 5 7 Hi 1 8 Hi
(n=109)
AsaWhole 34 03 ,,. 36 06 35 04 34 04 . 33 04 ., 32 04 .
(n=565) o 3 M o5 o VH 4 o VH 9 5 Hog g HE Ty g HI

= High degree; VH = Very High degree
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Table 3.B. Degree of Work Readiness in Terms of Interpersonal Orientation, Attitudes to
Work, Problem-solving Adaptability, and Resilience among College Students when Taken as
a Whole and When Grouped According to College Unit, Sex, and Paid Work Experience

Interpersonal

Attitudes to

Orientation Work Problem Solving Adaptability Resilience
Inter Inter Inter Inter Inter
Variable - - - - -
M SD pre- M SD pre- M SD pre- M SO pre- M SD pre-
tatio tatio tatio tatio tatio
n n n n n
College
_ 34 04 .35 04 32 04 .33 04 . 32 04 .
CAS (n=85) 6 4 Hi 4 1 VH 7 9 Hi 3 8 Hi 4 8 Hi
CAMHS 34 05 . 35 04 32 04 .33 05 . 32 05 .
(n=82) o o Mo g VH o 4 HOgm o HE g o HI
_ 34 04 .35 04 31 04 .33 04 . 32 04 .
CBA (n=116) 0 7 Hi 0 0 VH 6 8 Hi 7 9 Hi 0 4 Hi
_ 33 04 .34 04 . 32 04 .34 04 . 33 04 .
CCJE (n=68) 9 7 Hi 9 5 Hi 9 6 Hi 4 1 Hi 8 1 Hi
COED 35 04 35 04 33 04 .34 04 . 33 05 .
(n=53) 2 o YH g o VH g o H o g g Ho, g H
COENG 35 04 35 04 32 04 .33 04 . 32 04 .
(n=133) o 8 VYH o, 5 VH 4 o H o, g Hog g HI
aree2g) 2% 9t w30 Pt w3200 i 30 4 3005
Sex
_ 34 04 .34 04 . 32 04 .33 04 . 32 04 .
Male (n=238) 0 8 Hi 8 4 Hi 8 7 Hi 3 6 Hi 5 7 Hi
Female 34 04 . 35 04 32 04 .33 04 . 32 05 .
(n=327) 7 5 Mo, 4 VH o g HEO o g HE g HI
Paid Work
Experience
Without
experience 3'4 3'4 Hi i.S 2'4 VH ?'2 3'4 Hi 2'3 g'4 Hi 2'2 3'4 Hi
(n=456)
With 34 04 35 04 33 04 34 04 33 05
experience 4' 6. Hi 2' 2' VH 9' 6. Hi 1' 7' Hi 0' 2' Hi
(n=109)
As a Whole 34 04 . 35 04 32 04 . 33 04 .32 04 .
(n=565) 4 7 Mo o, VH & o HE g g HE o g H

= High degree; VH = Very High degree

The analysis of variance was used to determine the significant difference in students'
degree of engagement when grouped according to college. Results in Table 4.A shows that there
was a significant difference in the degree of engagement [F (6, 558) =5.089, p=0.000] and in
the affective [F (6, 558) = 6.759, p=0.000], behavioral [F (6, 558) =3.058, p=0.006], and
cognitive [F (6, 558) =3.275, p=0.004] engagements. Post hoc test revealed that COED students
had significantly higher school engagement than CAMHS, CBA, COENG, and CIT students
but did not significantly differ with that of CAS and CCJE students. This higher engagement
among Education students demonstrates their significant degree of attention, curiosity, interest,
optimism, and passion they display as they learn or being taught. The department's attentive
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student supervision, quality teaching, and commendable curricular programs and activities may
have contributed to students' school involvement.

Table 4.A. Difference in the Degree of Engagement of College Students When
Grouped according to College

College F Df p
Area CAMH CC] COE COEN
cas U ca €7 D N e
0.00
ENGaGEME 323 315 316 328 334 315 315 5089 6558
NT (0.26) (0.27) ;0'27 ;0'28 (0.29) (0.29) §0'27
347 330 331 356 353 337 327 6759 6,558 8'00
Affective
(0.31) (0.38) §°'37 ;0'35 (0.33)  (0.40) §0'31
201 287 285 302 301 289 290 3058 6,558 o
Behavioral
(0.33) (0.33) §°'31 ;0'30 (0.36)  (0.35) 50'26
338 330 335 332 352 324 330 3275 6,558 OO
Cognitive
(0.41)  (0.40) ;0'40 ;0'42 (0.39) (0.43) §°'49

A t-test was used to determine the significant difference in college students' degrees of
engagement when grouped according to sex, and paid work experience. Results in Table 4.B
show that there is no significant difference in the degree of engagement [t (563) = 0.382,
p=0.703] and in the affective [t (563) = 0.007, p=0.994], behavioral [t (563) = 1.301, p=0.194],
and cognitive [t (563) = 1.726, p=0.085] dimensions when college students were grouped
according to sex. Male and female students had similar reactions to teachers, other students,
and the school; both found their lessons interesting and were content being at the university.
Both sexes had similar degree of academic and co-curricular involvement. They were also
similar in cognitively absorbing, and applying what they learned to real-world work. In contrast
to a Malaysian study, Amir et al. [20] discovered a substantial difference in males and females'
levels of affective and behavioral engagement; however, he found that male and female
students' cognitive engagement is similar. In this study, the sample's affective, behavioral, and
cognitive levels of school engagement show no significant gender interactions.

Furthermore, when college students were grouped according to paid work experience,
there was no significant difference in the degree of overall engagement [t (563) = 1.567, p =
0.118], as well as affective [t (563) = 1.012, p = 0.312], behavioral [t (563) = 0.560, p = 0.576],
and cognitive [t (563) = 1.788, p = 0.074] engagements. Paid work experience, as a variable,
did not significantly separate those with and without experience. Working while studying did
not influence much of the students' affective, behavioral, and cognitive engagement in school.
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Table 4.B. Difference in the Degree of Engagement of College Students When
Grouped according to Sex and Paid Work Experience

Paid Work

Sex t df p Experience t df p
Without  Without
Male Female Experien  Experien
ce ce
ENGAGEME  3.19 323 1% ses O 319 3.23 L% 563 oM
NT (0.28)  (0.28) (0.28) (0.28)
1.01 0.31 1.01 0.31
Affective 3.39 3.43 5 563 5 3.39 3.43 5 563 5
(0.37) (0.36) (0.37) (0.36)
0.56 0.57 0.56 0.57
Behavioral 291 2.93 0 563 6 291 2.93 0 563 6
(0.33) (0.32) (0.33) (0.32)
1.78 0.07 1.78 0.07
Cognitive 3.31 3.39 8 563 4 3.31 3.39 8 563 4
(0.42) (0.40) (0.42) (0.40)

Note: the difference is significant when p<0.05

Work readiness refers to attaining and demonstrating required competencies that
broadly prepare college students for the job. It is the extent to which graduates are perceived to
possess the attitudes and attributes that make them prepared or ready for success in the work
environment [14]. An analysis of variance revealed that there was no significant difference in
the overall degree of work readiness [F (6, 558) = 1.276, p = 0.226] and in the following soft
skills: motivation [F (6, 558) = 0.764, p = 0.598], maturity [F (6, 558) = 1.112, p = 0.508],
personal growth and development [F (6, 558) = 1.259, p = 0.275], attitudes to work [F (6, 558)
=1.690. The findings showed that, generally, college students believed they were ready for the
job. However, when work readiness was cascaded down into specific soft skills, some colleges
seem to have significant differences. There was a significant difference in the following soft
skills: technical focus [F (6, 558) = 2.496, p = 0.022] and adaptability [F (6, 558) = 2.586, p =
0.018]. A post hoc test revealed that CCJE students had a significantly higher technical focus
than CAMHS, CBA, and COEN students.

Results show that CIT students were seemingly less adaptable than CBA, CCJE, and
COED students. Adaptability means being flexible and accepting diversity [12]. CIT students
seemed less adaptable than other students, possibly because the IT curriculum focuses more on
programming, data analysis, and software development. This limited IT students' social
interaction and ability to adapt to the university's social environment. On the other hand, CCJE
students had significantly higher technical focus than CAMHS, CBA, and COEN students.
Technical focus is the confidence in technical/theoretical knowledge coupled with initiative,
personal structure, and task management [12]. CCJE students had higher technical focus
probably due to their training that emphasizes discipline, initiative, and job management.
Technical focus requires theoretical knowledge, initiative, personal structure, and task
management. Moreover, the science streams correspond to the university's COE, CIT, and
CAMHS degree programs. The study results did not confirm Beri and Jain's findings that
science streams scored higher in personal growth and initiative as compared to arts and
commerce undergraduate students [21]. The findings of this study show, however, that CJJE
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course which is equivalent to Arts courses were more technically focused than science,
technology and engineering courses.

Table 5.A. Difference in the Degree of Work Readiness of College Students
when Grouped According to College

College F df p
Area CAMH CCJ COE COEN
cas AMH cea CF 0 N e
WORK 342 338 338 342 349 339 331 é'27 2'05 2'26
READINESS
SKILLS 50'32 (0.30) §°'33 §0'34 (0.33)  (0.34) §0'35
364 366 367 360 369 357 346 2‘76 2'05 2'59
Motivation
50.39 038) ;1.07 50.43 038 (049) ;o.5o
352 355 345 348 360 353 346 ;'11 2'05 2'35
Maturity
50.39 0.39) 50.41 50.44 04 (042) 50.41
122 6. 029
berconal Growtry 354 343 347 349 360 348 342 [P % 0
Development 50.43 (0.43) 50.44 §0.43 (0.40)  (0.45) §O.46
080 6, 056
Organizationl 343 331 340 338 343 33 33 o0 O 0
Awareness 50.44 (0.41) 50.40 §0.44 (0.49)  (0.43) §O.51
249 6. 002
Techmical 324 315 315 331 33 31 32 P > 0
Focus §O.50 (0.44) 50.49 §0.47 (0.45)  (0.50) §O.45
125 6 027
Inerpersona 346 340 340 339 352 350 33 2 > 0
Orientation ;0.44 (0.50) ;0.47 §O.47 (0.40)  (0.48) §O.46
073 6, 062
Attitudes o 354 353 350 349 358 35 33 7% % 0
Work 50.41 043) §0.4o §o.42 042 (049 §o.41
169 6. 012
oroblem 327 320 316 329 33 324 328 0 > 0
Solving §0.49 044 ;0.48 §O.46 047 (047 §o.53
333 335 337 344 345 332 3.0 §'58 265 g.m
Adaptability
0.48 042 (041 0.45
§ (0.51) ; § (0.46)  (0.46) §
324 325 320 338 332 323 308 ;'74 265 8'10
Resilience
0.48 044 (041 0.54
§ (0.57) ; § (0.50)  (0.49) §

Note: the difference is significant when p<0.05
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A t-test was used to determine the significant difference in students' degree of work
readiness when grouped according to sex, and paid work experience. It was also found out that
there is no significant difference in the degree of overall work readiness [t(563)=0.106,
p=0.269] and in the following soft skills: maturity [t(563)=0.593, p=0.553], personal
growth/development [t(563)=0.719, p=0.473], technical focus [t(563)=0.084, p=0.933],
interpersonal orientation [t(563)=1.645, p=0.101], attitudes to work [t(563)=1.474, p=0.141],
adaptability [t(563)=0.857, p=0.392], and resilience [t(563)=0.172, p=0.863] when grouped
according to sex. There was a significant difference, however, in the areas of motivation
[t(563)=1.987, p=0.047], problem solving [t(563)=1.678, p=0.094], and organizational
awareness [t(563)= 2.042,0.042p=0.047] when grouped according to sex. This suggests that,
in terms of motivation, women were more committed, driven, persistent, and goal-oriented in
job preparation than men. Likewise, women, had significantly higher organizational awareness,
and thus, can understand organizational structures and culture than men. The Korn Ferry Hay
Group report on 55,000 professionals in 90 countries confirms this result [22]. Women
outperform men in emotional quotient, coaching and mentoring, influence, inspirational
leadership, conflict management, organizational awareness, adaptability, teamwork, and
achievement orientation. Anasuri and Anthony [23] found that gender affects young adults'
resilience in Alabama and Tennessee. This study found a gender gap in motivation. Female
students appear more motivated, committed, and persistent. Luzzo [24] compared college
students' career maturity by gender and quantified qualifications, maturity, and career fit. In
every career maturity metric, female students outperformed male students. Females had more
personal growth initiatives, emotional self-efficacy, and general well-being than males.
However, the findings show that men are better problem-solvers than women. This is consistent
with the study by Loday and Drakpa [25] which found out that there is no statistically significant
mean difference in employability soft skills between male and female students apart from
problem-solving skills.

Table 5.B. Difference in the Degree of Work Readiness of College Students
when Grouped According to Sex, and Paid Work Experience

Paid Work
Sex t df p Experience t df p
Area Male  Femal Without With
s o Experien  Experien
ce ce
WORK 338 341 1.106 563 0.269 3.39 3.44 1445 563 0.149
READINESS
SKILLS (0.34) (0.32) (0.33) (0.34)
Motivation 357  3.67 1.987 563 0.047 3.63 3.60 0.464 563 0.643
(0.45) (0.71) (0.65) (0.46)
Maturity 350 352 0593 563 0553 3.52 3.50 0.490 563 0.624
(0.43) (0.40) (0.41) (0.42)
Personal 347 350 0.719 563 0473 3.48 3.52 0.790 563 0.430
ﬁ;‘r’]‘;"th’[’e"e"’p (0.43) (0.43) (0.42) (0.43)
Organizational 334 341 2.042 563 0.042 3.37 3.42 1.061 563  0.289
Awareness (0.45) (0.42) (0.42) (0.47)
Technical Focus 319 3.20 0.084 563 0.933 3.17 331 2.730 563  0.007
(0.49) (0.48) (0.48) (0.48)
3.40  3.47 1.645 563 0.101 3.44 3.44 0.072 563 0.943
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Orientation (0.48) (0.45) (0.47) (0.46)

Attitudes to 3.48 3.54 1.474 563 0.141 351 3.52 0.186 563  0.852
Work (0.44) (0.41) (0.42) (0.42)

Problem Solving 3.28 3.22 1.678 563 0.094 3.21 3.39 3.669 563  0.000
(0.47) (0.48) (0.47) (0.46)

Adaptability 3.33 3.37 0.857 563 0.392 3.34 3.41 1502 563 0.134
(0.46)  (0.46) (0.46) (0.47)

Resilience 3.25 3.24 0.172 563 0.863 3.23 3.30 1.332 563 0.184
(0.47) (0.50) (0.48) (0.52)

Note: the difference is significant when p<0.05

Correlational analysis in Table 6 revealed a significant relationship between
engagement and work readiness [r (563) = 0.61, p = 0.000]. Student engagement have
significant influence to work readiness according to Feriady and Yanto [26]. Work readiness or
soft skills are assets that companies wish that graduates could develop during their studies [27].
Individuals with work readiness skills who are willing to change, create, and innovate are
important assets for the organization in achieving economic growth, sustainable development,
and intrapreneurship goals.

In the bigger picture, results showed a significant collective effect of engagement on
work readiness. When predictors were examined individually multiple linear regression
revealed that affective [B= 0.145, t(563) = 4.615, p = 0.000] and cognitive [p= 0.174, t(563) =
5.541, p = 0.000] engagements significantly predict work readiness but not behavioral
engagement [B= 0.043, t(1.384), p = 0.167).

Engagement in learning and positive interactions with teachers, peers, and others are
required for cognitive and affective engagement. With academics and friends, students feel
good. Brunello and Schlotter [28] suggested that interpersonal and intrapersonal skills predict
postsecondary enrollment, employment, and earnings. Interpersonal and intrapersonal skills
that improve test performance may influence academic and career success tests.

Table 6. Engagement Predictors of Work Readiness of College Students

Coefficients Beta t p

(Constant) 5.268 0.000
Affective 0.145 4.615 0.000
Behavioral 0.043 1.384 0.167
Cognitive 0.174 5.541 0.000

Note: the correlation is significant when p<0.05

Overall, the research found a link between student engagement and job readiness. The
more students pay attention, show curiosity, interest, optimism, and passion in college, the more
they learn job-readiness skills that increase their employability. Students must be eager to learn,
actively participate in their education, and have a positive school attitude to be confident in their
work opportunities.

Engagement varied among college units but students’ work readiness skills were
similar. This means that each college is doing its best to offer excellent instruction, admirable
teaching practices, and a conducive learning environment that develops students’ work-
readiness skills despite differences in their engagement activities.
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Finally, the overall findings of the study confirmed Kolb’s theory that through
experiential learning, individuals create knowledge by transforming their lived experiences into
existing cognitive frameworks [7]. The participants’ high ratings concerning their school
engagement and work readiness are a demonstration that their experiential learning in the
university has continually transformed them from neophytes into work-ready graduates.

5. Conclusions

The findings suggest that college students' active participation in school is related to
their readiness for work. Students' job readiness is measured by the quality and quantity of
attention, curiosity, interest, optimism, and passion they invest in their studies, as well as the
necessary work readiness skills they must develop and master. Despite the fact that the current
study provides additional findings about student engagement and work readiness, it has
limitations because it is confined only to a private university. The inclusion of other private
higher education institutions as well as state universities and colleges could not have limited
the results' generalizability and applicability.

Moreover, because of the intertwined relationship between student engagement and
work readiness, school stakeholders must revisit the program of studies of various courses,
student academic and non-academic activities, and "on the job trainings" to contextualize the
curricula in order to meet the needs of students and industry. The university can provide
experiential learning, a conducive academic environment, and effective pedagogy that reflect
their vision, mission, goals, and objectives to ensure that graduates are gainfully employed and
have better lives after graduation.

In addition, the study could be replicated at other private and public universities and
colleges to produce conclusive results on student engagement and work readiness. Follow-up
qualitative studies may be conducted to validate the findings.
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